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Abstract
Until the end of the nineteenth century, college academic programs were highly structured, academic
choices were limited, and few people attended college. As college curricula started to become more
complex towards the end of the nineteenth century, academic advising emerged as a faculty
responsibility that assisted students with developing appropriate courses of study (Rudolph, 1962). In the
late 1800's, Harvard developed an advising program for faculty helping students ''to select those
programs which were best suited to their needs and interests"(Brubacher and Rudy, 1968, p.432).
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Until the end of the nineteenth century, college
academic programs were highly structured, academic
choices were limited, and few people attended college.
As college curricula started to become more complex
towards the end of the nineteenth century, academic
advising emerged as a faculty responsibility that
assisted students with developing appropriate courses
of study (Rudolph, 1962).

In the late 1800's, Harvard

developed an advising program for faculty helping
students ''to select those programs which were best
suited to their needs and interests"(Brubacher and
Rudy, 1968, p.432).
As knowledge expanded, colleges developed
departments of academic disciplines requiring
specialists (Light, 1974). The specialization of
faculty, along with a growing number of students,
resulted in an inability of institutions to improve on
academic advising. In 1954, Esther Lloyd-Jones observed
that "because advisors are either unskilled in
personnel techniques or have no interest in the student
except as an intellect ... advising consequently becomes
a mere clerical routine of program advising"(p. 51).
Students also felt that advisors did not know the
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curriculum, and advisors felt as if they were no more
than clerks who signed cards (Knowles, 1970).

As a

result, students' career-planning was not often
considered, and their interest and grades often
suffered.

Students who do poorly academically are less

likely to persist (Hossler, 1988).
Academic advising received renewed attention in
the 1980's to address the problem of student retention.
Anderson (1985) argued that one of the most powerful
influences on student persistence in college has been
individualized attention. Recent attention to the
diverse nature of students now entering college
(adults, minorities, and the handicapped) has renewed
the need for a more personalized approach to meeting
the needs of college students (Gordon, 1988).
In 1984, Ender, Winston, and Miller identified
developmental academic advising as "a systematic
program ... that both stimulates and supports students in
their quest for an enriched quality of life"(pp. 1819).

Academic advisors provide students with guidance

in identifying and developing schedules of study
consistent with the curriculum of the institution. The
effective academic advisor needs to attend to several
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ideals: understanding students as individuals;
empathizing with students on the issues of transition
(ie. feelings of competency, new roles as students);
and, remaining consistent with the mission and
philosophies of the institution (O'Banion, 1972).
Habley (1988) has identified seven
models for academic advising.

organizational

They range from the

faculty-only model, in which the student is assigned to
a specific faculty advisor, to the self-contained
model, in which a centralized unit, headed by a dean or
director, supervises all academic functions. While
Habley's studies indicate that the self-contained model
may be the most effective, he is quick to note that the
diversity among institutions calls for close scrutiny
of the facets of an organization before establishing a
fixed advising program.
In addition to establishing how an advising
program should be organized, it is equally vital to any
program to determine who should be advising.

Whether

it be faculty advisors, professional advisors, peer
advisors, para-professional advisors, or counselors,
requisite factors of the advisor include student
accessibility, priority of student advising, knowledge
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of fields of study, student developmental theory, and
credibility with both students and faculty (King,
1979).
Fundamentally, academic advising should not be
viewed as 'counseling;' however, successful advisors
need to understand and use some basic interpersonal
communication and counseling skills.

By simple

definition (American Heritage Dictionary, 1969),
counseling is identified with consulting and
deliberation, while advising is deemed to be the
sharing of information.
As the end of this century draws to a close, the
United States and its institutions of higher learning
are respecting the prediction of John Naisbitt in his
1982 bestseller, Megatrends, that the United States is
moving from an industrial to an information society.
Colleges have adjusted their curricula to provide
students with increased opportunities to contribute to
and to shape the approaching future.
A number of two-year colleges are making the
transition from exclusive vocational/technological
training or arts and sciences, and providing liberal
education in both areas.

As these transitions occur,
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will there be a need to re-evaluate the academic
advising services that currently exist in those
schools?
effective?

If so, what are the models that are most
The strengths and weaknesses of those

models should be assessed to best develop strategies
that aid students in addressing their future success in
a rapidly changing world.
The purpose of this paper is to identify several
factors for consideration before making a decision on
implementing a particular model of academic advising,
or enhancing an existing program.

These factors

include the evaluation of the current program,
techniques of advising, organizational models of
academic advising, and a review of the American College
Testing (ACT) program's surveys of college academic
advising programs.

The paper will conclude with a

recommendation based on these factors.
Evaluation
Evaluating an institution's current advising
situation can be accomplished through inventories that
collect data from both faculty and students. It is
important to consider input from both sources in order
to effectively evaluate the current advising system.
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Questions directed towards faculty should incorporate
ratings from satisfactory to unsatisfactory on issues
that include, but are not limited to:
Understanding developmental theories,
Training programs for advisors,
Assisting students to understanding life-goals,
Ample knowledge of institutional procedures and
resources,
Comfort of advising students on non-academic
issues,
Satisfaction with how, and how many, students
are assigned,
Recognition and reward system for quality
advising, and
Enjoyment of role as advisor (Srebnick, 1988).
Students' questionnaires should also include items
that rate satisfaction levels of advisors' strengths in
such areas as:
Feeling welcome,
Knowledge of course requirements,
Interest in life goals and career plans,
Registration requirements,
Advisor availability,
Concern in non-vocational courses, and
Options or assistance for difficult courses
(Spicuzza, 1992; Kelly & Lynch, 1991).
Once an understanding of the current academic
advising situation has been determined, it is necessary
to determine how a future advising concept is to fit
with the institution's mission.

Generally, most

institutions have a mission that involves the pursuit
of scholarship and the transfer of knowledge (Kramer,
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1985).

If academic advising is to contribute to the

overall mission of the institution, then concepts of
advising philosophy must next be considered.
Techniques
Traditionally, academic advising has taken a
prescriptive approach that assumes students to be
immature and irresponsible. However, the developmental
advisor

focuses on the students' potentials, and

views the student as striving, responsible, and capable
of self-direction (Crookston, 1972).

In 1986, the

Council for the Advancement of Standards suggested a
process of developmental advising when it defined a
program dedicated to helping students move from
clarifying objectives for life and career, to
developing educational programs which interpret
requirements and course selection.

If the

developmental approach is to be used, an understanding
of developmental theory is necessary to develop an
appropriate program of advising.
While several theorists have contributed
significantly to the assumptions of development,
Chickering's psychosocial theory (1969) recognizes the
college years as a significant time of development.
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Chickering identifies seven vectors of development in
the college-age student; three of those vectors provide
a strong basis for developmental advising -- developing
competence, developing autonomy, and developing purpose
(Gordon, 1987).

In 1972, Terry O'Banion outlined a

developmental framework for academic advising that is
outlined in five sequential steps:

(1) the exploration

of life goals, (2) the exploration of vocational/career
goals,

(3) the choice of program, (4) the choice of

courses, and (5) the scheduling of courses.

While it

is obvious that steps of this outline could be assigned
to either faculty or advisors, a developmental approach
may provide the most effective system of advising.
It is necessary to understand, also, that many
students enter college underprepared. In this case,
intrusive advising may help to enhance student
motivation (Earl, 1988). Intrusive advisors encourage
students to seek academic assistance as soon as they
think they need it. By seeking support before being
identified as in trouble, students learn to solve their
own problems (Earl, 1988).

Intrusive advising can,

therefore, be a factor in supporting Chickering's first
vector of developmental theory--developing competence
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(Chickering, 1969).

Overall, students are more likely

to persist and view the college experience as an
important and positive force in their lives if their
advisors adopt a developmental approach to advising
(Gordon, 1984).
Models
After establishing the style of academic advising

~
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that is most favorable to the student and consistent

~

~
~
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with the institutional mission statement, the next
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point to consider for enhancing a current advising
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program is to identify alternative models.
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In 1983,

Habley suggested the existence of seven organizational
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models of academic advising. It might be argued that,
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because of the uniqueness of individual institutions,
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absolute models of programs are not possible. However,

·•·

t~K

I.'I

a 1987 study by Habley and McCauley verified that it is
possible to generalize those models to the population
of academic advising services at large.

From that
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study, the seven models used by institutions of higher
education are:
1. Faculty-Only Model
Each student is assigned a faculty advisor,
generally based on the student's major.
2. Supplementary Advising Model
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Faculty are assigned as advisors for each student,
and an advising center serves as a clearinghouse
for advising information and as a source of
referral to other resources on campus.
3. Split Advising Model
Faculty advisors are responsible for advising
students with declared majors while advising
office staff are responsible for advising
undecided, underprepared, or nontraditional
students.
4. Dual Advising Model
Faculty members advise students related by
discipline or choice of major. An advising office
provides advice related to the general education
requirement, institutional academic policies, and
registration procedures.
5. Total Intake Model
The advising office has initial responsibility for
all students, until a set of institutionally
predetermined conditions have been met. Those
conditions might include: completion of the first
semester, academic good standing, completion of
the general education requirement, etc. Once the
predetermined conditions have been met, the
student is assigned for advising to the academic
subunit in which the student is majoring.
6. Satellite Model
This model features advising offices that are
controlled by the academic subunits on campus, and
provide advising for students whose majors are
within a particular major. Advising is provided by
the office staff until a set of predetermined
conditions is completed by the student, at which
time the student is referred to a specific faculty
member in the student's major. A separate
satellite office is provided for undecided
students.
7. Self-Contained Model
All academic advising, from orientation to
departure from the institution, is provided by a
centralized office.
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The ACT employed these seven models in its Third
and Fourth National Surveys of Academic Advising to
determine effectiveness of programs and achievement of
goals.
ACT Review
The Third ACT National Survey of Academic Advising
(1987) found that for the two-year public college, the
faculty-only model was the predominate model used on
all campuses. However, of the 155 two-year public
colleges that responded to the survey, 26.5% utilize
the self-contained model, 25.8% the faculty-only, and
23.2% the split model (Fourth ACT Survey, 1992).

These

percentages present no clear cut preference in advising
models.
Results of the Fourth ACT National Survey of
Academic Advising (1992) indicate that, while the
faculty-only model remains the primary model for
advising across the nation (a modest increase from 33%
in 1987, to 35% in 1992), the self-contained model has
increased in popularity in two-year public colleges
(Fourth ACT, 1992). The self-contained model has shown
an overall growth since 1987 (11%-16%), but within twoyear colleges alone, the growth has been from 26% to
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31%.

Although the rank order of models did not change

since 1987, the percentages (self-contained, 31%;
faculty-only, 27%; split, 20%) seem to indicate a
marked increase in model preference.

Considering that

both the split and faculty-only models incorporate
faculty in the advising process, it is necessary to
respect the importance of faculty input. Knowledge of
their discipline, after all, is the strong point of
faculty advisors (Crockett, 1985; Larson
1983).

&

Brown,

This importance may be reflected in the fact

that 78% of all institutions require faculty to advise
(Fourth ACT, 1992).

Additional results of the Fourth ACT Survey (1992)
report that two-year institutions have higher advisor
loads than other institutional types.

Because training

is a significant factor in the effectiveness of faculty
advising, it is understandable that mandatory training
programs are most prevalent in two-year colleges, and
that two-year institutions are the most likely to
utilize a training format including workshops
throughout the academic year (Fourth ACT, 1992).
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Recommendation
In considering a final proposal for enhancing an
academic advising program, it is necessary to consider
the underlying themes presented in this paper. The
benefits of both faculty advising and a central
advising office are essential components to consider;
however, it is equally important to recognize that the
student should be the main focus of either selection.
If, for a moment, a college could be considered a
business, then it is easy to recognize the importance
of students to a college's success as customers are
essential to a business's success. It is said in
business that the best form of advertising is a
satisfied customer. Likewise, a student-centered policy
emphasizes the institution's concern and commitment to
the student's success. This commitment to the student
results in high retention rates, and graduates who
influence future students to consider their alma mater.
With this in mind, an effective academic advising
program for the community college in transition could
incorporate a dual advising program that would
emphasize the students' success, both in school and
beyond graduation. It would incorporate a central
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advising office where all students would initially be
directed. This would benefit: (1) the undecided
students who are still searching for their major or
program;

(2) the students who are underprepared for

college courses and require direction in locating
campus resources that help reduce the strain that can
accompany the transition to college life; and (3) the
students who are entering college fully aware of their
interests, abilities, and direction, yet in need of
fulfilling general education requirements.
Once a pre-determined set of criteria were
attained (ie. completion of general education
requirements, satisfactory grade level, etc.), the
student who has determined a vocational/technical major
can then be assigned to a faculty advisor in that
discipline. Those students who remain undecided can
remain under the responsibilities of the central
advising office. Those students who have decided to
pursue associate degrees could either remain with the
central advising office or be assigned to faculty who
have had training in advising students.
It is always possible to say one system of
academic advising is better than another; they all have
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their advantages and disadvantages. It is equally
important to remember that, when enhancing a delivery
system of academic advising, continued evaluation is
necessary to maintain integrity and effectiveness.
Whatever decision is made, an advising system should
include the components identified by Winston, Miller,
Ender, and Grites (1984):
Academic advising should be offered only by
personnel who voluntarily choose to advise, who
receive systematic skills training, who have
advising as a specific responsibility, whose
performance is systematically evaluated, and who
are rewarded for skillful performance.

(p.24)
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